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A CONTINUING STUDY OF THE CLASSROOM AND PERSONAL-
PROFESSIONAL ATTITUDE DEVELOPMENT OF NTSU -G
ELEMENTARY GRADUATES IN THEIR
FIRST YEAR OF TEACHING

N. Wesley Earp
Fred W, Tanner
North Texas State Univerlity !

. .
« The grenut: study is a continuation of s Folleg-up Study of the Classroom
and Porsonal-Profonioml Attitude Development of NISU Elementary Graduat:ea

g their First '_le_ar_ of Teaching, ogra@ Nos 1. These studies are a result "
of adding.a longitudinal dimension to studies. cond:xct:ed with NISU elementary
level s‘tudent'tuclierl. Earlier studies of the effects of a teacher center |
program on student teachers led nat:urauyv to a follow-;xp of the elementary
;;im:eo after qng"yejr of teaching. In ‘addition to the teacher center grad-
uates, ;zo-pnrfa’:i.v‘e data were collected on teacher candidates from other NISU
‘programs. This study was supported by a North Texas State University Faculty

Research Gr;nt; f ‘ . e
" b}

Theoratical Background

m: collection of data on cortified t:uchers pract:icing in_ their ‘omn
classroom presents the uniciue opportunity to try to assess classroom performance
under a\ig:hhptic'working conditions., The principal's evaluation collected on
“each tdach;r was reéarded as ‘one ’indicator of claurooﬁ:eper.,‘.omanée and the
more gmrpliu‘d coping abilit:)" of the teacher in handling the Tilieu' of pro-
fessional tasks. | ‘

The ttht‘tﬂ.cal basis for ‘the choice of oeher v‘arinblu and hence, in-
struments in this lt:udy fonon the: cont:cnt:iom of phenomenological psycholog:llt:l
mch as Ccnbo 39, Hmchok(lo), Rogoro (15), and Ryans (17). Combs suggests
that one's self-perception is, "the most important single influence affecting

]

an individual's behavior." (4, p. 122)
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Cuban (6), 'Garvey, (8), Passmore (14), and Mitchell (13) among others
report research which supports the theory of a strong relat’ﬁnship bet;veen
teacher self-concept and t:eeéhe':? behavior.

Furthermore, attitudes relaéing to t:eechers' feelings toward children,
acceptance, warmth, expectancy and optimism have been shown by various re-
‘searchers co.felege to teaching behavior (1, 9, 16, and 17). ﬁamaghek, in.
summarizing the ‘evuil_ebie‘reeeerch noted that effegtive teachers’can be dis-
tinguished in some particular ways:

A good teacher is a good person. Simple and true. A good teacher rather

likes life, is reasomablyst peace with himself, has a sense of humor; and

enjoys other people....among other things, a good teacher is good because

he does not seem to be dominated by a narcissistic self which demands a

spotlight, or a neurotic need for power and authority, or a host of anxie- -

ties and tremblings which reduce him from the master of his class to its
mechanic. (10, 343)

Thus : the cheory t:het: how one sees himself and others; his sense of buoy-‘
ancy and hope; his feelings ebout: t:he téaching role; and perhaps his general
peychologic'n?: adjustment is closely related to teaching performance has some :
basis in research. . The framework for defining measures in t:he pteseni: s.t:udy

ie therefore found in pheuomet,xological t:heory ~- measures of affective at:t:ribut:es

" " are assumed to relate to t:eaching behavior,

| , | .
E - ‘:Inat:r\nnent:s

, { . .
The instruments choeel to measure the research subjects in the affective

* area (hereinafter referred to as personal-professional fact:c\afs) were two instru-
ments from a battery designed at the Univereity of Texas Research and Development

Center for Teacher Education. The Directed Imagination Test (DI) is a projective

personality-type measure in which the respondent {s to write four short time- _ \
1imit stories relating. i:o teachers and their experiences. This instrument focuses
directly on acts and situations pertinent to the teaching situation, Fifteen

’ ) ec_elu can be scored on the basis of this instrument with the five subsequently

listed scales being selected for the present study (20).
o . . 4
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The Self Report Inventory (SRI) is a self-aues‘smient: instrument which iaeasures a

' subjects®’ perceptions and feélihgs toward themselves and signi.ficant: areas‘ of

their phenomenological world. Eight fagt:c}rially distinct sco;.'es are produced,
fivg of which were assumed by the researciferq to be relevant to personal- '

prc;fessionnl elements ,of teaching (2)., The five variables, including a total .

score of psychological adjustment; are reported in this study. Thus it was that

the sampling. proceisels included. in .the two instruments incorporated a projective

©

process, and a self-reporting proééss. : ; .

t

.The variables measured are list:gd below with referencé to; the instruments

L)

vhich provide a measurement:
. le Genaral self perception (SRI; DI) .

2, Optimism - hope (SRI; DI) . -7 e

3 ] Attitude toward others ”(SR.I) |

1;. :&t:t:it:qde toward chiidren (SRI; DI)

5. Attitude toward teaching (DI)

6. General adjustment (SRI;'DI)
. ' .

)
+

. D’l‘he data on 57 of the subjects were collec;t:ed' in the spi:ing of 19755 Due ‘
to the impact of a recent court ruling relating to the developt;:ent: of an affirma-
tive action proéram, measurements weve taken on the Cultural Attitude Im;ent:ogy' v’ ]
£CAI). A majority of the first y;ar teachers. in this si:udy taught in inner- |
city schools with chilt;ren who were c’u],t:urally different from themselves. There-
fore the researchers thought it relevgﬁt: to collect data on acculturation in
addition to that on. personal-pz;of‘essién#l attributes. The CAI was developed

at the l}ni:versit:y o\f.Pe;thyIVania by Skeel. Skeel (19) found that student
teachers rated on several ‘measures as the best prospects. for teaching in inner
city schools were si,;gnifictﬁt:‘lycﬁffemntiated b& the GAI \froﬁz those ;.'egarded as

poor risks, .

Iy . .
1
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The previously described instruments provide data relating to affective

méasurements for this study:. The two instruments subsequently deseribed give
added input on the actual teaching performance of the first year teachers,

The Teacher Appréisal Inventory (TAT) was the instrument used to measure

o «

classroom performance, It is comprised of five analytical scales tnat+are~v~~w_”_

»

_based ‘on the 1earning environment and one scale depicting the judge's overall
impression of the teachers' effectiveness. For purposes of statistical analysis
the subscales were combined into a single score of teaching effectiveness., Two
classroom observations were made of each subject by a trained observer. An
intérrater reliability of .76 was obtained between the observer in this study
and another trained observer prior to the collection of data. Hopefully, a
reasonably objective view of classrogg performance was obtalned. Studies con-
ddcted on this instrument at UGLA indicates its acceptability as!a research
instrument (18), |

A standard teacher evaluation form was used to récord each princioal's
rating of the subjects in this study. Ten ratings on constructs such as class-
room management, pupil teacher relationships, and the like, are made on aach
subject.t A general rating corresponding to: Excellent; Good, Conditional; or
Unacceptable is also éiven. JAgain, for purposes of this study the ratings were
quantified and combined iato a score of general pérformance for the teacher, The
variables measured by the iastruments in the Preceding sections shall be reter~
red to as the dependént variables in this study. )

’ Comparisons between and among criterion groups were made oh all variables,
For the total group of subjects the comparisons°were made on the bacis of post
scores, Changés in scores from pretest to posttest for those subjects on whom
Pretest scores were available were analyzed to determine efflects of the first

year of teaching experience. Statistical techniques used were: Analysis of

Covariance; Analysis of Variance; and Lt tests. The tables Ssunmarizing the data

6 B




in this study give means or adjusted means and probability levels derived from
F or t ratios.
Subjeécts

Thexe were one hundred and twelve subjects in this study. All were i i

first-year teachers of inne;-cit:y schools and middle-class schools in the

Dallas Metroplex. These subjects were those who ag:;'eed to participate and
represent practically all the possible subjects, They were teaching in eight

, different qchool districts with by' far thé largest number in oné large urban
school district.

Interest in the study related, among \o;:h‘er matters, to efﬁécts of student

veaching locale and those of first year teaching locale. The number of subjects

S

particular to the locales are shown in Figure I below:
Figure I : ) o |
STUDENT TEACHING LOCALE |

AN
T Imer-City School Middle-Class School
E L Inner-City . )
A O School 44 Subjects | 18 Subjects
! c C -
H A Middle-~ 32 Subjects 18 Subjects
IL Class
" N E School
G

*

A;;p_arent:ly because of hiring patterns, it was found that the most fre-

quent "crossover" teacher-assignment was that those who did student teaching
_in inner-city settings were more often placed to teach in middle-class settings
than was the reverse. ThosL students teaching in middle-class schools were not
often placed to teach in inmer-city schools. Summarily, of the wide range c;f
teacher candidates available hiring officials seemed to hire a larger propor-
tion of those who had proven themselves as innér-cii:y student teachers. The
r;eaearchero slso theorize that only excépcionally capable candidates who student

ﬁught in middle-class schools were hired. i

«



In respect to the subjects for this study, one matter concerns the
régearchers which should be mentioned for the benefit of the reader and which
may be pertipent in the interpretation of data. Because of the scarcity of
teaching positions for 1973-74, and 1974-75 it is apparent that, of thé total
group, only the most highly recommended teacher candidates were hireg. There-
fore, it is quite likély that the subjects of this study represené a highly
éelecg group of first year teachers. Quite possibly, it still rémains to be )

seen how the dépendent variables would be affected on the treatment variables .

\\ , with a true cross-section of first year teachers.,
! Design of ‘the Study
Essentially, this stpdy‘was a descriptive study, an attempt to identify:
factors within the preparation and teacﬁing milieu whicﬁ relate to teaching
-success., .The data were analyzed in térms.of several effects, The effects
will not be referred to aé experimental effects vs control effects but rather as
treatment effects. ‘Thus these variables shall be specified as treatment vari-
ables. The purposes of the study were carried out by analyzing the data on the
dependent variables by grouping relaﬁive to the treatment variables, Treat-
ment variables which were of interest in this gtudy were: ’
1. Field-based and campus-based preparation programs., At the end of
ona year in a teaching position the questisn of which preparation
‘program results in more positive effect, if any,ais raised. The
field-based program is that of an on-sité teacher center proéram

conducted in a lqrge urban school district, Campus-based programs

are those in which only student teaching is conducted off-campus.\

e,

?

In both instances, the reference is to the professional semester

program, not the entire ﬁroféssional sequence. (See Figure 2),
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Student teaching locales orjthe type of school in which student
teaching was done in interaction with the type of school in
which the first year of teaching was done. (See discussion
relative to Figure I). Two basic types of schoq}é are
identified --~ inner-city and middle-class. Inner-city is
basically a Title I school with high minority student enro}lment.
Middle-class schools are those found -in more affluent areas with

low minority group enrollment, (See Figure 2).

Teaching locales =-- the type<of school in which the first year

tééching was done. The same basic locales apply as were described
in 2 ;bove. (See Figure 2).

School staff organization -- partichlafly the effects of the

first year teacher teaching in a team situation as opposed tp

a sélf-éoﬁtained setting. Data were examined on these two
classifications: self-contained classes, and tea@-téaching.

The various interactive effects with Inner-city and-middle-class
school settings; and field-gased again;t campus-baseq“preparation
were also analyzed., (See Figure 3). '

Grade level effects -- classroom observation suggested that first
year teachers in the primary grades might emerge with more pos-
itive feelings. Two lévels were identified, primary level
teachers (grades XK, 1 and 2); and ;ntgrmediate level teachers
(grades 3, 4, 5, 6, and 7). The interaction effects with othgr.
treatmént variables were a}so amalyzed and interpreted, (See
Figure 4).

Overall impact of first year teaching. Pretest to posttest

comparisons were made on all subjects for whom pretest scores




©

-8
were available to ascertain the&general impact of one year of
teaching under varied séqdy*conditions.

For purposes of .clarification, the subsequent drawings will indicate the

- >

various analyses that were mades

Figure 2 = - ..
. Student Teéching
Teaching
i / “
!
Field Trained . ;
Teachers - ////
Campus Trained - ‘ o
Teachers y,// -

&Innér City Suburban (Middle Class)
Schools Schools.

To test effects as described in 1, 2, and 3 listed previously.
¢ s

Figure 3. s

Field Based / /

Campus ~based { )

Teachers in Teams

-

Teachers in .
self-contained
Classes )

Inner City Suburban (Middle Class)
. Schools Schools

To test effects as described in item 4 as listed previously.

o3 s
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Teachers in Teams )/' , ‘ \ R

Teachers in self-

contained classes
s Primary Level J
: Teachers -
- Intermediate ‘ N .
« - Level Teachers ‘ ¢ 3 N
Inner City " Middle Class
Schools + Schools

To test effects as described in item 5 listed previously,

3

i Presenta;ion of Data

The data relative to the dependené and Ereatment nariableq are
presented in Tables I.throughXIV. Due to the great extent of raw data
treated, oniy the comparative data which are indicative of statistical
significance or trends are reported. Differences meeting the .05 pro-
bability level are considered statistically significané. Generally, those ®
probability levels from ,06 to .12 are arbitrarily regarded as reflective
of trends. The small number uf subjects in cergein cells required very
high differences in means, hence trends in such cases were thought eo be
}ef%ective of possible differences. Since numerous comparieone are not

i .
reported the reader can safely assume in these cases that no differences o

"

o were implied in the comoarisons which were mede.

Field-Based and Campus-Based Subject Comperiaons ;

The data pertinent to trends and differences between field-based and campus-

based: teacher graduates are presented in Tables I and II. Y
As may be noted in Table I, the first year teachers who were.in the ’
field-based program exhibited some ‘instances of higher measures than did

those from the campus-based programs, The highly significant "optimism"

4

Q e . ‘ ‘_i




score on the DI is a’ fir'ing suggesting that the field-based trained

(RN : X
subjects sugtain greater expectancy. 'l.'his ssme group revealed a signi-
ficantly higher score than the campua-baeah trained subjects on “teaching

> .

role identif%cation," _again seeming to connote more generally positive
feelings particularl‘y toward the role of t:he teacher, When the trend
(. 0926) toward a higher score on ''general adjustment" is eombined with
- the previous points there'is a strong hint of positivity favoring ~t:he

-

field-base trained teachers.

2

-

The highly significant score favoring field-base tail.ned teachers on

"e.mpatt{y toward children' whén viewed along with the trend advantage on

~

-Since many _of the subjects work with chil,dren of different:_et:hnic groups

3

it is not surprising to note some consistency baetween t;heqe two scores.

The broadest based extraneous measures on the subjects were those

taken on the Teaching Analysis Il}strument. Two cbservations were made of
" each sub jeét using this instrument in order to rate classroom performance.
The specific rating areas for which scales and descriptors have been dev-
' cloped are: A
1. Teaching to an objective

2. Teaching at én appr?p:iate. level of difficulty
3. ~ Evidence of achievement

4, Faciiitating use 0§ principles of lummg'

5. , Ix}terfering abuse of p mc;glas of learning

6. 6enera1 rating. - '
Strong evidence (0146) 1is pr.eéet;.t:ed in Table I that, on the basis of
these measures of teaching performance, the field-base tra;.ned subjects

_were performing more effectively in the classroom than were the campus-base

trained teachers. ) N \

4
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TABLE I 11

¢ . MEAN SCORES ’ P
. FIELD BASE TRAINED TEACHERS
7 AND CAMPUS-BASE TRAINED TEACHERS
’ Factor/ Instrument Field-Base Campus-Base
. Trained Teachers Trained Teachers P
# o . (N =171) (N =41 )
Optimism (DI) 4,61 o 3.67 . »0045
Teaching Role (DI) 4.20 3.73 .0263
Identification )
Empathy Toward (DI) 4.68 - 4,14, .0087
Children
General Adjustment (DI) b.l4 3.71 .0926
Classroom (TAI) = 84,51 77.09 - .0146
Performance - .
N *Cultural Attitude (CAI) 199.00 193.46 .1100

*CAI comparison based on 57 sub%ects; 42 were prepared in the field-
base program; 15 were prepared in the cempus-base program.

t~

N\ . The cgmﬁiiifffiwfsggtted 1n Table II incorporate one type of school

(Inner-city) with the treatment variables of field-based training and campus-
based training. As may be noted the f;eld-base trained teachers in inner-'
city schools scored significaggiy higher on two affective measures of the

. dependent variables, The tedchers from the field-based program were sig-
. . - . 8

- nificantly higher on the "attitude toward children" scale of the SRI.

e “4 1 - . . “\‘

t: TABLE II S .
‘ , MEAN SCORES )
FIELD-BASE TRAINED TEACHERS IN INNER-CITY SCHOOLS AND
CAMPUS-BASE TRAINED TEACHERS IN INNER-CITY SCHOOLS

. - Field-Base Campus-Base
Trained Teachers in Trained Teachers in
Factor/Instrument Inner-City Schools Inner-City Schocls P .
) 3 N = 51) . (N =25)
Children (SRI) 127,60 . . 26,00 ,040
. Hope (SRI) ’_ 26,96 25,35 . .059
- General Adjustment (SRI) < 203,72 - 196,20 .036
[

@
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A "trend" which is very near the 705 criterion level may be noted

)

on the "hope" séale of the SRI. This, when viewed with the significant

[y

finding on "general adjustment,' suggests a more positive and optimistic

“view for this group (inner-city) of®field-base trained teachers.

~ .

Since a major focus of the field-basg\ pfrografn has been tl;e pre-
paration of teachers for inmer-city schools, the findings in Table I and
Table II relating to cultural attitudes and the “inner-city teaching assign-
ment; are not éurprising. Tﬁe implication is that this program i’s having
the intended éffect. *

It might further be noted that, in testing interaction effects;
all ratings comparing Field;base suw jects with campué—base subjects on
the DI, TAI, and Princigal's rat;ingsk réVeallhighe’!r numerical scores for
the former. Examples are given of these interaction effects in Table

i

IITI and IV for the reader's inspection.

TABLE III

MEAN, TAT SCORES ON
INTERACTION EFFECTS OF SCHOOL o
ASSTGNMENT WITH FIELD-BASE AND CAMPUS-BASE TRAINING

&
A

Sét;ool 7 7 7 Fiéld;Base - Campus~Base

Assignment _ Trained Teachers ) _ . Trained Teachers
Inner-city 7 .
Teaching Assignment 84,10 75,76

Middle Class School - ]
Teaching Assignment 85.55 79.25

K
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TABLE IV '
\ 7
MEAN DI SCORES ON INTERACTION EFFECTS
OF SCHOOL ASSIGNMENT WITH FIELD-BASE AND CAMPUS -BASE TRAINING
- " (for 5 variables) A
School / — - field;Baéé " Céﬁbﬁs~Basé S
* Assignment _ ) Variable . Trained Teachers .. . Trained Teachers
Inner city " Optimism 4,64 13,69
, Middle Class 4.55 3.62
Inner city Teaching - 4,18 3.88
. - Middle Blass Role ID 4,25 7 3.50
Inner city . -  Self-Ability 4,20 4,04
Middle Class Perception 4.50 4.06
Inner city Empathy Toward 4. 74 4.38
X . Middle Class : Children 4,55 3.75 ;
Inner City General 4.08 3.73
Middle Class Adjustment 4,30 3.69

Although the differences as reported in Table III and IV are not
gignificant in most instances their consistency in favoring the field
base group would seem to lend additional support to those daéa given in
Tables I and II. Thus the direction, trends, and signifiéaﬁt findings
indicate the coﬁparative effeétiveness of thé field-base program.

Student-Teachipg Locale

A basic assumption in teacher preparation has b;en that the student

tgaéhing experience 'is the most vital in preparing teacﬁers. Ihmiicitli,

the nature and quality of that experience has beeg'anpicipatgd to carry

over into the initial teaching position in the form of better attitudes

and performance, It has also been further asSumed by. some that a student -

teaching experience.iﬂ the most demanding setting.(the inner-city school)
e

would enable the first year teacher to approach his task with the greatest

realism. The "crossover' teacher (ome teaéhing‘in a different Eype

| o . / io
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echool from that in which he student taught) could most effectively move

into a less difficult school setting (middle-class school) than the inverse.
- 1

\

In short, the question is raised as‘tc the effecpmtheé>§Eﬁ&entlﬁeachiﬁg
locale (inner-city or middle clasS) seemed to have on first year teachers.

" The data relative to this quéstion are presented in Table V,

TABLE V

MEAN SCORES, FIRST YEAR TEACHERS A '
WITH INNER-CITY STUDENT TEACHING AND ’
MIDDLE-CLASS STUDENT TEACHING ,

- -

Factor/Instrument Inner-City Middle Class C .

Student Teachers Student Teachers ,
(N=62). = (N=50 R

Self-Ability =~ | 27.30 25.76 .060
Perception (SRI) ’ .
Attitude Toward others 26.62 25.40 .038
(SRI) e S
Children scale (SRI) N 27.66 : 26.30 Lo 041
Authority (SRI) ~. 24,70 23.42 | .085
Hope (SRI) < 27.29 25.36 .002 ;
General”Adjustment (SRI) " 205.71 " 197,08 .036
TAI . 86.87 80.80- ‘ 124 ’
CAI : 200.03 194.36 = L,063

’

:he data in Table V suggest an advantage for those teachers having had
student teaching in. the imner-city schooL;A‘It‘is further noted that the mean'
.scones on all factors of all instruments numerically favored those sunjects
nﬁbse student teaching was in the inner-city school. The significant dif:)

ferences on the SRI factors of "attitude toward others," "children scale;" .

"hope;" and "general ad justment" suggest that these subjecté survived the first
year of’ teaching with more positive feelings about people, children, and them-

selves than did subjects with°middle-class student teaching locales. The trends

geldting to "authority;' "self-ability perception;" and cultural attitude

o

(CAI) further reinforce this interpretation. .The TAI trend, while not st;ongly‘

indicative, does un&erscore higher numerical indices on performance relating

e R B

A0
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to the teaching act. -

By implication, the original.question as to effect ;f student teaching
"locale sugéééts that in;eragtiée elements may be factors i; first year
teaphéfé' success. ‘Specifically, the readiness with which "crossover" teacﬂers
adjust in terms of: middle-class iOcale student teachers teaching in inner-city
schools; or immer-cityocale student teachers teaching in middle-class schools
as compared with noﬂ-croés;aveF situations; The findings relative to inter-
qptiéq.effects may be most readily summed up{ there were no significant
interaction effects., Also no trends were noted in this regard on any factor
or instrument.

Since the signifiﬁ?nt findings and trends consistently favor the
inner-city student teach;ré and there are ;o nbteWOréhy interaction effects,
the inbefpretatiOn of the daté ig‘obvioué. The inner-city student teaching

locale appears to be generally advantageous for any type of first year teach-

3

ing assignment. paution must be exerci;gdéin this interpretation, however,
gecause there is no indication of failuré in first year teaching on the part "
of those subjects having had mid&le-class locale student teachiné. There 1is
no evidence strong enéugh to refute the ability of these subjects to success-

fully teach in either inner-city or middle-class schools,

Effécts of School Type
Data were analyzed in terms of the effect of first year teaching\
assigmments, The teachers of inner-city schools were compared on the basis

_ of the persoﬂal-professional‘measures with those teaching in middle-class

>

[FRRISTSIPL o0

, settings, The subjects in the study were comprised of 92 Anglo females of
middle - class background;' 10 miﬁo;it& females primarily ‘of middle-class
background; 9 Anglo males; and 1 minority male, all of basically middle-

. class background, Of these subjects 36 taught.their first year in middle-

| 1%
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class schools and 76 taught in inner-city schools. As noted, the great

majority of inner-city first-year teachérs were Anglo females from middle-
class backgrounds. This would appear to be a veryafruitfui situation for the
development of cultural-shock as deseribed by Cruickshank and James:

--most teachers are totally unprepared for the "reality shock" of .
the inmer-city classroom, Nothing in their own backgrdund or in their
preparation for teaching réadies them to deal with disadvantaged
pupils whose life styles, attitudes, values, morés, homes and neighbqr-
hood environments, and patterns of behavior and speech are so vastly
different -- indeed alien -- to anything the teachers have known or
experienced. (5, p. 2)

Perhaps as a result of this‘type of culture shoékﬁ plus the difficulty
of teaching inner-city youngsters, the attrition rate of young, beginning
inner-city teachers has been a problem for some time, Wharton (25) has
estimated that one of two such beginning teachers will leave the profession
within a year end five out of six will drop out before they complete five
yeare of teachihg.- ’

. 1
Therefore, the data of this study were examined with full knowledge

of the éttritien rate of inner-city teachers and the impact of culture

shock on teachers working with culturally different youngsters. A most

‘surprigsing finding of the studyvis that there are no differences between

personal ~professional attribute measures of first year Inner-city teachers
and first year middle-class school teachers. After one year of teaching the
attitudes, performance, and rating of inner-city teachers were as high,ae
those in midd1e~elass schools. There were no trends or consistent nqwerical
differences which would favor one group over another. ‘

It is possible that this signals the beginning of a breakthrough in
the effective preparation of teachers for inner-city schools, Teachers now
graduating frdm.many teacher preparation institutions have experiences to

sengitize them to inner-city situations and culturally different children.

A majority of the subjects in this study were graduates of such‘alprogrmn.

13
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These findings suggest that the program.has efféctiver}e\ss-.
v

w It 18 also possible that the first year of teaching is a period of
adjustment with some "honeymoon" overtones, that total reality has not
ensued. In such a case the second year of teaching perhaps will result in-
}oﬁ.gh attrition and the dimunition of attitudes. ]‘Year LI, the longitudinal
aspect of this study shoulé reveal if this is the case., A definitive inter- .
pretation of the data will have to await this additional dimensiom.

Two cases of attrition occurred at the end of the first year of teach-

ing among the 57 subjects of this study.who are included in the longitudinal. .

. N
T,

study. Both.of these cases were Anglo females teaching in inner-city schools,
hInterviews with these subjects reveal tfxat one is moving to a teaching posi- .
tion: in another school district and the other subject returned to grad;xate
school. The information given by the suﬁjécts indicates that ghe type of
school in which they taught was not tt;e prime factor in leaving. According

to their °t:t.ast:imony, they would have wished to ¢ontinue teaching in the same-
schools had no other intérvening factors been involx;ed. Thus, no case of
attrition among the subjects of this studyq is attributable to the inner-

city teaching position, according to subject self-reports:

The subjects of this study do not fit the expectation of high attri-
'tionvand attitudinal decrement frefuently descri‘Bed in the literature for
inner-city teachers. Some further specific analysis of pre-post résults
in this regard is presented in a later section.
| ( Effects of Staff Organization on

First year Teachers: Teaming vs.
. Self-contained

The effeét of s}:aff organization on the measures of personal-professional
attributes of first year t':eacher;s would seem to be negligible. _Eigfity-fiVe of
the teachers of this study taught in what ‘:788 described as basically a self-

contained “a.tting. Twenty-seven teachers were in teaming situations. Some b

N\
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of the teachers were in semi- platoon settings, specia]izing to some degree

in teaching areas. These teachers, being basically responsible for instruc-
tion in content areas without other faculty involvement were regarded as sclf-
contained teachers.

An analysis of the data fevealed that no differences or trends were

evident on the Teaching Analysis Inventory, Directeéd Imagination, and

Principal's Ratings. Some trends and differences were noted on the SRI.
) These are summarized in Table VI.
I T L VPR ‘ , - lmLE Vi

MEAN SRI SCORES,TEACHERS
IN SELF-CONTAINED CLASSES

- AND TEACHERS IN TEAM TEACHING CLASSES  ©
. N
Factor Teachers in Teachers in .
Interaction Self-Contained Team Teaching P
* Classes Classes
(= 85) N = 27)
Inner-city Teachers 25.79 28.83 .035
(Sél1f£-Ability factor) (N = 58) (N = 18)
Authority scale > 23,62 25.74 .086
Inner-city Teachers . ) T
(Authority scale) 23.00 : 26,55 .004
. ) (N = 58) (N = 18)
. ‘- \v
Work scale , 23,70 ! 25,334, .078

_ Total adjustment. 199.07 210.63 057

From an examination of Table VI it can be noted that the SRI measures

-

generally favor téaming, especially for inner-city teachers. The significant

difference (.035) and trend (+057) favoring inner-city team teachers were

in the areas of self-ability perception and general adjustment. The scores on
the work scale and authority scale were included‘elthbugh thesé areas were not
agsumed to be\among those -relevant to teaching. The SRI developers say:

Work. Items express a valuing of work or accomplishment in terms of

its intrinsic or self-enhancing satisfacticn to the subject - or the oy
opposite. )

‘ ‘ ' ~ 20
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Authority. Items express acceptance, liking or valuing of older per-
sons outside the family who are in positions of authority with respect
to the subject - or the opposite. (2)

The picture of a possible better adjustment of inner-city teéam teachers <

seems more complete when viewed in the iight of the findings on work and author- /
z . /,
ity. The team teachers gave some evidence of a greater satisfaction from their/

work. Generally greater harmony with those in ‘authority positions is.Speéi- /
/

fically reflected for imner-city team teachers with a trend in this directiph
] : . ~ v
for all team teachers. Perhaps this particular form of satisfaction is ngr-

tured in the team getting. The total ﬁmplication of work satisfaction and

/ !

coherence with authority would 1ogica11y lead to better self acceptance and

.

personal adjustment of the teacher,

All evidence considered, no highly definitive statement is warranted

™

in respect to staff organizatiom. Whétever advantage is implied seéms to accrue

to team organization, N ]

Effects of Teaching Level on ' i
Primary and Intermediate
Level Teachers

The researchers theorized‘rhat the problems of teaching would be af-
fected - to some degree by the grade level taught by the first year teacherf
Presumably, less difficulty would be encountered in working with younger
children., Thus, the subsequent analysis relarés to primary teachers (grades
K-2) as compared with intermediate teachers (grades 3 - 7) in terms of the’
measurements of this study. Table VIIsummarizes the only significant differen-

i
tial effects. As may bé noted, these data favor primary levél teachers.: School

principals tended to rate primary teachers higher, The SRI Childrens' Scale
revealed.scores strongly favoring first year teachers teaching at the primary

level., It should be noted that nééther the DI or the TAI confirmed these

findings.

_ A further examination of the interaction effects (also from the SRI)
should also be considered in the interpretation of data. Table VIII presents
21 | -
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data on the intéract;ion effects as revealed by t;he SRI, The significant
interactions oécur when teaching level (yrimary Vs, intermedia&te) is analyzed

in terms of teaching assignment (inner-city vse. r;liddle-class schools.) An
inspection of -t:he data in table VIII reveals tPat inner-city teachers of inter-
mediate grades score consistently high as compared to the other groups. Also,
the primary lgvel teachers in middle-class schools scoréd on an equal level w_vith
thelim}er-city intermediate Eeachers. Conversély, the first year, intermediate

level teachers teachi_\.ng in middle-class schools scored consistently lower than

-

all cases of significant interaction.

TABLE VII.
MEAN SCORES »
PRIMARY LEVEL ELEMENTARY TEACHERS
AND INTERMEDIATE LEVEL ELEMENTARY TEACHERS

Factor/Instrument Primary Level Intermediate P
' Teachérs Level Teéachers ’
(N=69) . . .. (N = 43)
Principal's Rating 38.74 37.25 .05,
Children's scale (SRI) 27.42 . . 26.46 +008

i

Summarily, the total picture of.primary teaching would seem to elicit

more positive effects than intermediate level teaching. However, the group of

intermediate level inner-city teachers reflected quite positive scores in
measures on the SRI, The gre‘atest debilitation (if indeed there was any ‘debi-
litation) seem.s to have occurred with the intermediate teachers teaching in
middle-class schools. Possibly one of the most difficult teaching assign-

ments 1is that of teaching upper elementary grades in a middle-class school. .

22
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TABLE VIII
SRI MEAN SCORES
INTERACTION EFFECTS, PRIMARY LEVEL TEACHERS
AND INTERMEDIATE LEVEL TEACHERS
Factor on SRI Mean Scores _ P
Self"ability *I.QOPO ) 25084 (N = 50) R
I.C.I, 27,80 (N = 26) N
M.C.P, 27.79 (N = 19)
M.C.I, 25,76 (N = 17) .004
) !
"Cthers" I.C.P, 25,80
I,C.I, 27.15
M.C.P. 26,31 “
M.C.I, 25.00 i .01
'""Children" I.C.P, 26,92
) I.C.I. 27.80
M.C.P. 28073 ~
M.C,I. 24,41 . .000
"Hope" IOC.PO 26010
I.C.,I, . 27.65
M.C.P. 27.00 h
M.C.I, 24,88 .001
General )
Adjustment I.C.P,* 199,12 -
1.C.I, 208,58
M.C.P, 208,78 .
M.C.I. 191,88 .000
*I1,0,P, Inner-city Primary Teachers
I.C.I. Inner-city Tntermediate Teachers
M.C.P. Middle-class Primary Teachers
M.C.I, Middle-class Intermediate Teachers

it




Pretest to Posttést Changes 22
During the First Year of Teaching

Studies by researchers_such as Weiﬁgtock and Turner (23), and McNeil (12)
suggest that new teachers typically experience a regression in personal-pro-
fessional attitudes in early teaching experienceé. Since D]?and_SRI ére;
test data were avallable on 96 of the subjects of the present study, an
analysis of pre-post results was conducted. All‘of the total group data
relating to pre- and post-test results aré presented in Table-IX.

An examination of the data in Table IX indicates that the first ye;r
teachers experienced significant losses in personal-professional attitudes on
four out of ten specific variables. Although these data suggest a trend in
the direction indicated by previous research, the losses are not extensive and
co&prehensive in nature. The researchers interpretation is tﬁat the subjects

|
© - \
sustained quite a positive professional outlook through the first year of

teaching. ‘

In an effort to\g}npoint any factors which seem to reflect great;r decre-
ments an analysis of pre-post data on the treatment variables was undertaken.
Table X contains Qata on tge effects of student teacher and first year teachirg
locale. Thése data do not reveal a distinct pattern of differences, The inner-

o

city teachers, who might have beenyexpeéted to suffer the most extensive decrq}
. " ments had significant reductions in self-ability perception (D.I.) and total
} adjustment (SRI). The middle-class echool teachers also dropped in total ad-

justment (SRI).  No variance of significance seemed to exist petween these

groups.
Those teachers haMingmhqd student teaching in middle-class schools experienced
decrements on the hope scale (SRI); children's scale (SRI); and total adjustment

(éRI). The inner-city student teachers seemed to fare just.a bit better in first

year teaéﬁ?ng, although this group dropped significantly in self ability

perception (DI).

24 .




N 2 TABLE IX
PRETEST AND POSTTEST MEAN SCORE
AVERAGES, TOTAL GROUP OF ELEMENTARY TEACHERS

23

(N=96)
Factor/ Instrument Pretest , , Posttgft
_Optimism (PI) ‘ 4,46 A. 4.33 ' 0,50
> fcaching Role Identification ) -

(DI) 4,34 4,03 0.12
Empathy toward children (DI) 4,53 ‘ . 4,53 1,00
Self-Perception (DI) 4,62 - A 4,20 0,05
ngeral'Adjustﬁcnt (DI) 4.43 4,14 0.08 .
Self Perception (SRI) 27.13 26.51 0.22
Optimism-lope (SRI) 27.30 . 26.45 0.01
Others (SRT) 26.50 . 26.0; . 0.20
Children (SRT) 28.30 ‘ 27.12 0,01
General Adjustment (SRI) 206,30 200,90 ; .002

TABLE X ~

PRETEST AND POSTTEST MEAN SCORE AVERAGES FOR TEACHING LOCALE

STUDENT TEACHING AND FIRST YEAR TEACHING

' Factor’fnqtrumené Teaching Locale . Pretest _ Posttest P
Self-Ability Perception(DI) *FIC (N=45) 4,63 4,20 .027
Total Adjustment (SRI) FIC . 206.33\ 202,72 .048
Total Adjustment (SRI) *FMC™ (N=24) . © 201.84 - 195.79 016
Self-Ability Porception *ICST (N=46) 4.60 4.17 « 027
6hildren Scale (ég£; *MCST (NTZB) ' 27.21 25.82 1,052
Hope (SRI) MCST ‘ " 26,57 24,78 005
Goneral Adjustment (SRI) MCST o 198,52 _190.91 009

%FIC - First year Inner-city teacher

*FMC - First year teacher, middle class school
*TCST - Inner-city student teaching
*MCST - Middle-class school student teaching

Ao
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TABLE XI

PRETEST AND POSTTEST MEAN SCORE AVERAGES .

PRTMARY AND INTERMEDIATE LEVEL TEACHERS .
Factor/Instrument | Teachiggaievel‘ s Pretest Posttest P
Self-Aﬂility Perception (DI) Primary (N=44) 4.2 4,30 4037 Q
Total Adjustwent (DI) Primary . ';“4;55 4oa11 040

- SelF-Perception (SRI) Primary 27.38 96,35 .033
Children Scale (SRI) Prinary 28.71 ,  27.47 .005
Hope Scale (SRI) o Prinary C 27,40 26,31 007 -
Total adjustment (SRI) é}t Primary’ 206,76 201.38 .006

r

°
-

The most consistent pattern of decremental scores: occurred in the case

¢ ©

of primary level teachers, as may be noted in Table XI. The primary level teachers

dropped significantly on six out of ten factors, First year tegchers of inter-
’ %

mediate grades did not expérience a significant drop on any factor. However, it
1

should be noted that the\?ean post scores for primary teachers wére as high as

those for the intermediate teachers in spite of the significant decrements for the

£

b -
former, :
_TABLE XII . ..

PRETEST AND POSTTEST MEAN SCORES

SELF-CONTAINED AND TEAM TEACHERS
Factor/Instrument Type Teacher Pretest _Posttest P
Self-Ability Perception (DI) Team Teachers (N=16) 4,81 3.52  .003
Children Scale (SRI) Self-Contained (N=53)27.94 '26.82  ,022
Hope Scale (SRI) ’ Self-Contained 26,82 é5.92' .013

Total adjustment (SRI) Self Contained 2o;§6'5 197.21 001

-




When a comparison is made betwéen.erst year team teachers and those
in self-contained setting; (Table 311) the self-contained cldss teachers
experience more significant reductions in attitudes, Three instancéé of
significant drops are recorded in Tablg XII.” The SRI:postt&Bt_s%orés on the
"ehildren scale", "hope", and "total adjustment"‘weré signifiéf;txy,lower tﬁan;
oQche pretesp: In one ;?Stance, the ﬁI.qgalé on éelf-abiiity perception,
the team teacherldropﬁed from pretest to posttest. These dataufend to lendw\K
“ additional credence to the comparative da;a evidence indicating that team

teachers are in a somewhat advantageous position,

‘ TABLE XIII -

25

Y

[+3

~ ~

K

General'Adjustment (SRI) 205.06

. PRETEST AND POSTTEST SCORE AVERAGES, b
- - FIELD-BASE TRAINED TEACHERS
- "~ (N=69)

Factor/Instrument. PreTest _ Posttest P

Teaching Role Identifi- 7 ’ N

cation (DI). 4,39 4,20 i 0,19

Empathy Toward Children C ? ; . : .

-(DI) 47,53 M- 4,74 - 0.26
Self-Perception (DI) 4,59 4,28 i 0.07

General Adjustment (DI) 4,43 . 4.14 0.08
.Self-Perception~(SRI)~- 26,89 26,48 0,26,
Optimism-Hope (SRI) 27,19 26,39 ° 0.01

Others scale (SRI) 26,41 26.16 0.42 ,
Children scale (SRI) 28.01 27.07. 0.02 |

200,76 -+ 1.0,003
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Pre-Post Comparisons of field-base and campus-base trained teacher

on persdnal-proféssiohﬁl attitudes may be made by an inspection of the data
contained in Tables XIII and XIV. ‘Thelfindings on the field-base trained
teachers in Tablé‘XIii indicate that group experienced significant decrements
on three of ten f;Etors. 0f the reﬁaining factérs,:t&o posttest scores'were
numerically higher than pretests. The‘SRI scores on "hope", "éhil@ren's
scale", 'ard ''general adjustment" were significantly lower after one year of
te;ching. A numerical décrement occurred on each posttest score of the campus-
base’ trained teacher. Three of the losses were significant; all approached
significance,

The pictureﬂis that of some Aecreﬁents by both field-base and campus- .
base trained teachers., Ho&ever, Eﬁé7losses are not great enough or Fomprehen-
sive enough on either group to.lead to thé‘interpretationuthat a serious

> o

deterioration of personal-professional attitudes have taken place. Pre-post

L

results point to some slight advantage for those having had the field-base

professional semester program,

TABLE XIV
PRETEST AND POSTTEST SCORE AVERAGES,
TEACHERS WITH CAMPUS-BASE TRAINING N
(N= 27) R .
Fagtor/Instrument _Pretest Posttest . P
Optimism DI) 4,15 3.59 07
Teaching Role Identifi-=
cation (DI) 4,22 . . 3.59 . Yoo ,007
Empathy Toward Children(DI) 4,52 _ 4,00 . .08
Self-Perception (DI) ’ 4,70 4,15 .07
’ » . i
General Adjustment (DI) 4,56 3.96 ° .06
Self-perception (SRI) 27.74 . 26.60 .06 s
Hope-optimism (SRI) 27.67 26.48 .03
Others Scale (SRI) 26,74 25.81 . .11
Children Scale (SRI) 29,07 - 27,26 © .001
General Adjustment (SRI) 206,52 201,30 .07

>
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supgrion -
Clearly defined conclusions based oﬁ the‘findingsgof the study are
difficult to specify, However, the interpretation of ;'lata _suggests severll‘
broad trends which can be jugtified. These impréésionfs are listed in tl}e
interest of succinctness, The reader is invited to st‘;:;dy the data carefully
in order %o n?ﬁ?‘fﬁe"vérifica&i8n~bfwthés,e1 points: -
1. The field-basé trained teachers tended to farze better than
the campus-base trained teachers. In practicially all comparisons
the f;eld-base ’trained >teachers had higher nugnerical scores,
Specifically, the significantly higher TAI Scforés indicating a
\ higher level of classroom pérfbnnazice, point §to an advantage ac-
cruing to this group (field-base), This is riot to imply that
those trained in the campus=base programs werie not effective, All
data indicate that they were successful te;ch;rs. :
2., The type of school in which student teacliing was done does ‘scem
to be a factor in teaching success. Generaliy the data suggest -
that the student teacher who has been successful in an -inner-city
assignment t.las an advantage in the first teaching assignment, How-
ever, the d#ta il:l no way indicate that a teachér candidate whq 1s
successfui ir; either an inner-city or middle-class sch'ool~ 'st:u{i_.’ént
teaching assignment cannot successfully:'cross over" to the other
type of situation. The Erends which suggest that student te;ching
in an inner-city school is gffective preparation appear to generilize -
for any type of first year teaching assignment,
3. Imnner-city schools have been conceded to be more difficult teach-

} ’ J ing assignments. The data of this study do not indicate comparatively:

lower scores for teachers of inner-city schools. The inner-city

29 ‘
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teachers tended to sustein a good sglf-perception and otﬁer per-
sonal-brofes;ional attitudes énéfdo not give the impression of
defeat. It is also significant that the classroom oﬁservations,
and the principal's evaluations were just as high for iﬁ;é;—city
teécﬁeré ;s for teachers of middle-class schools.,

The results of the data relating to the type of staff organization
suggest=that -any strﬁﬁg ;onclusion would be unwarranted, There does
seem to be some adv;ntagé for teachers going into teaming situations.
The results from the SKI point to such an advané;ge. The researchers
adjudge the preponderance of data to support the teaming situatioms,
The findings in respect to teaching level indicate that the experi-
ence Of primary level teaching would seem to~e11cit more positive
é}fects than Intermediate teaching. One divergent situation seems

to be revealed however; the inférmediate level inngrtcity teachers
in this study reinst#ted a high fevel of attitude on the SRI, The
greatest debilitation ‘@f there was<any debilitation) seems to have
occurred. with the intermediate level teachers teacﬁing in middle-
clasé schools.

*

First year teaching does not result in positive attitudinzl growth.

o
~

The t;endbgenerally is one of regression in attitudes.* The régressiop
is neither one of magnitude or is it comprehensi@e in nature, The
hard realities of responsibility in the world of‘teaching may tend

to a small degree to blunt the optimistic iéealism of the beginning
teacher. It should again be noted, however,:that changes toward
negativism are more specific to some groups thnn others. Also, N

there were no overtones of defeat among the subjects in this study.

The general implication is one of successful}y coping with whatever

teaching situation they were in,

30
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It i8 tempting to describe from this study the sét of circumstances

which would produce a, fifst-year teacher who, at the end of that experience,
would bé most positive attitudinhllf and have the'higheet‘rated performance.

The tesearchers would suggest that this teacher would:

ISRy

(1) have had fléld-base training;

2) h;Ve student taught in an inneér-city school;

(3) be assigned to teach at the primar§ leyel; and

(4) receive the support of a well-functioning teaching team.

This tdealistic profile notwithstanding, it 1is encouraging to note
that widely varied profiles of training and as;ignment result in effective
teachers, In fact, the findings of this study verify that good teachers
can be ﬁroduced in a variation of pfogrmne and assignments. And yet, the

search must go on for the optimil combinations.

[
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